
5.1.10 Building Active Citizenship in the School Context (TR) 
The Turkish Case (METU1) 
 
 
5.1.10.1 Introduction 

 
There is a growing international consensus on the importance of citizenship and human 
rights education as means to raise consciousness about these values and promote a 
democratic culture. Although there are some drawbacks in practice, Turkey has taken an 
important step by formulating its National Plan of Action in Citizenship and Human Rights 
education in 1999 and introduced “Citizenship and Human Rights Education” courses in all 
primary and middle level schools. This gained more importance with the Copenhagen 
Criteria underlining that each candidate country had to achieve stability of institutions 
guaranteeing democracy, the rule of law, human rights and respect for the protection of 
minorities, as an attempt to meet EU’s accession criteria reported at the Copenhagen 
European Council in 1993.  
Several research studies were conducted to understand the impact of building citizenship 
competencies through a formative curriculum. A broad content analysis research was 
conducted to examine the values promoted in textbooks by a collaborative work between the 
Turkish Science Academy and History Foundation. Textbooks were found to emphasise 
democracy and citizenship alongside with nationalism (Bora, 2003). In another study, 
Kepenekci (2005) highlights that civics and human rights education needs to consider school 
and class climate, teacher behaviour, and the influence of other courses on citizenship and 
human rights development. Based on data collected from teachers, Kepenekci found the 
citizenship and human rights textbooks too information-loaded and did not meet student 
needs. Especially, overcrowding of the classrooms, overloaded curricula and insufficient 
class time limited the activities that the teachers wanted to apply in their classes.  
Not only formative education, but also social norms in the society are compatible with the 
content analysis of textbooks on the development of citizenship and human rights values. For 
instance, in a recent study Akar et al. (2006) found that parents who immigrated from the 
rural to the urban in Turkey emphasised that they expected from schools to help their 
children develop as “good citizens” as a prior expectation rather than their intellectual growth. 
Similarly, teachers emphasised that moral education was about educating “good citizens” 
(Akar & Temli, 2006). The approaches used by teachers may guarantee education “about 
democracy,” nevertheless, they may not particularly focus on “education for democracy” or 
civics education since the latter requires the development of appropriate attitudes and skills 
(Önür & Engin, 1996).  
 
5.1.10.2 Setting 

 
Citizenship Education through Extra-curricular Activities 
As it can be understood, learning about citizenship through a formative curriculum may inhibit 
the internalisation of building global values as citizenship and human rights, and ultimately 
expect students to become active citizens through formative education. Nevertheless, more 
and more schools have captured the need of building citizenship values through a hidden 
curriculum or utilising extra-curricular activities intensely through an integrated social 
sciences curriculum. In that respect, we examined how a Primary Private School in Ankara, 
METU Foundation School, helped their students build active citizenship values and 
competencies through extra-curricular activities in their social sciences classrooms.  
The school tried to promote the following in their practice:  
Developing individuals respectful towards human rights, with this regard its goals are; 
building awareness of social accountability; developing sensitivity toward global values; 
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social skills to be a productive member of the society; building awareness of individual 
differences and become tolerant toward differences.  
 
The mission of the school is the following: 
To educate students with contemporary knowledge, skills and values who internalise 
Ataturk’s principles in a context where individual development characteristics are respected, 
and where opportunities for self actualisation are created. 
 
To attain the above goals the following learning environments have been included in the 
evaluation process with respect to citizenship education: 

� Sharing hours and guidance 
� Social sciences fair  
� Civilisations bridge  
� Eco schools  
� Social accountability project 
� Active citizenship activities 

 
The Implementation Process 
The implementation process of the extra-curricular activities in the social sciences curriculum 
applies to an integrated curriculum with a focus on active citizenship training. Interpretive 
knowledge is exclusively integrated into the extra-curricular activities; whereas the curricular 
activities are more knowledge-based. For instance, the history and social science teacher 
collaborates together with the art teacher to help the students analyse the art, history, and 
social life styles of the ancient people or former civilisations. The project “the civilisations 
bridge” is a good example of an integrated museum education model. While some students 
design a map of the time using recycling material, others may make potteries from the 
artefacts they examined as groups in a museum in relation to the topic they studies in History 
class. On the other hand, the geography teacher guides the students in exploring the type of 
industry or agriculture the inhabitants/citizens lived on the cradle of civilisations in Anatolia. 
 
The Participants 
Our target group consists of a sample of 289 students from 6th, 7th, and 8th grades and 22 
teachers with different social sciences credentials. Active citizenship learning was measured 
based on extracurricular projects (like Eco Schools and Bridge of Civilisations; and Active 
citizenship training through extra curricular activities). The learning process was evaluated 
for one semester (spring term).  
 
 
5.1.10.3 Project Activities and Impact 

 
Evaluation Method of Active Citizenship Competencies 
In this study we used a formative evaluation method to explore and interpret the on-going 
extra-curricular activities with an emphasis on evaluating how these impact on building active 
citizenship competencies in second level primary education (6th, 7th, 8th grades). In that 
respect, we used qualitative data collection methods to conduct an in-depth study. First, we 
attended the project work and the exhibitions prepared (Social Studies, and Bridge of 
Civilisations exhibition) by students. Next, we organised a systematic observation schedule 
for social studies classrooms. Therefore, the guidance and counselling teachers helped us 
with the programme of extra-curricular activities. We organised our observation schedule as 
such that two researchers could observe the same activity in two different groups when 
implemented by different teachers. This helped us to compare and contrast the impact of the 
activity in both groups and also overcome the bias that might have appeared through 
subjective observations, teacher impact, and classroom climate. In other words, as a 
research team we used prolonged engagement and persistent observation to understand the 
school culture, and develop a rapport with the stakeholders. Secondly, we triangulated our 



data in reporting the findings before reaching conclusions. That is, observations for some 
activities were conducted in multiple classrooms, and debriefing or member checks were 
used to validate the data within same settings and between settings. Rich, thick descriptions 
were collected to increase the transferability of information we collected in one classroom 
setting to other contexts and situations at the college. Next, after every single observation, 
we interviewed the teacher of the class as well as focus groups of students circa for 15 to 20 
minutes. We also took pictures and examined pieces of written work prepared by students. 
Ultimately, we analysed all data through content analysis. We tried to categorise the themes 
by using the individual reference system. 
 
Impact of Extra Curricular Activities on Active Citizenship Competencies 
To share our findings briefly, we try to describe them in line with the competencies the 
students developed with respect to active citizenship. First, we debrief the programme that 
the students were subjected to, and next we report their impact on the development and 
learning of our participants. In our report we used both descriptions and quotes from the 
original data to provide evidence from our study.  
 
Sharing Hours and Guidance 
The sharing and guidance hours aim at helping the students to develop personal, social, 
vocational skills and competencies to become a self-actualised person. The guidance 
teachers help the students’ develop as self-confident, self-controlled individuals who are 
aware of their social being. During these hours, the guidance teacher brings in an activity to 
share or discuss with the students in small groups or work individually and share afterwards 
with entire classroom. In a focus group interview, one of the female students said that the 
sharing hours helped them a lot as a person. She said:  
“These activities and seminars helped us to think more logically, and learn to respect other’s 
rights. In the society there are sometimes protests and other ways of defending one’s rights. 
Discussing, and making decision about different topics help us understand that we need to 
know our rights and that knowing our rights make us more confident persons. For instance, 
when we are waiting in line at the school cafeteria, when someone want to overtake us, we 
gently warn those students. Then, it hits me. The way we acted was practicing what we 
learned.” 
 
Sample activity: Decision-making Cases 
 
The guidance teacher provides the students with several 
cases on decision-making. The case is as follows: Mert has 
received the responsibility to keep the key to the lockers in 
the Gymroom. The teacher warns Mert that he should never 
let others use it. However, Mert’s best friend asks for the 
key. What should Mert do now? 

  
Social Sciences Fair  
The social sciences fair aimed at building awareness that all that is science does not consist 
of math and hard sciences, rather social sciences has an important role in our lives as well. 
While preparing for the project, the students had to work collaboratively in pairs or in a small 
group. They were expected to come up with an interesting social sciences news and conduct 
a five-minute presentation about their product in front of an audience. The hidden curriculum 
behind this was building social skills and working collaboratively to reach a common target. 
The work done by students ranged from bringing in newspaper news about tsunami 
disasters, to discussing the natural reason behind it, and how it may impact the human life 
from economic, social, and political perspectives. Here are some experiences from a focus 
group interview with students (3 males, 2 females; 7 grades). One male explained how this 
project contributed to his learning and development: 



I know that these activities help us acquire what we learned and make learning easier for us. 
It really helped us to learn. These activities helped us to express ourselves better. They were 
really very helpful. We want to go on working on such activities. We learned to talk in front of 
an audience, this developed our self-esteem. We learned to defend different ideas, and also 
respect different thoughts. We know our rights and value our freedom. 
 
Civilisations Bridge 
The idea behind this extra-curricular project 
is to implement an integrated curriculum 
through museum education. The theme 
“Anatolia: Bridge of Civilisations” was used to 
help students learn about history and 
geography and their ancestor who lived on 
the same territories. E.g., students composed 
an Anatolian map that belongs to the ancient 
civilisations on cotton using the pictures. 
Students first worked individually than 
worked as a group to make these maps. 
During music classes, students composed 
music instruments that belong to the ancient 
civilisations that lived in Anatolia. They 
prepared shields and other artefacts that 
represent the Troya era.  
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
In a focus group of six students (Grade 6), one of the students said  
… in some projects we work in groups such as in the Bridge of Civilisation Project. We 
learned that we could work together, and make decisions together. The activities we worked 
on helped a lot in developing handicraft skills. We also did a lot of research to prepare the 
works for this project. Other than that, we prepared artefacts for our sister schools. We sent 
the artefact to those schools, we made pen-friends with students in those schools. Last year 
we raised money from the artefacts we prepared, and we send it to TEMA (environmentalist 
NGO who works for improvement of nature). All of us have a tree now that was planted by 
TEM. 
 
Eco Schools  
The ECO school project is another broad project that has been implemented in the school for 
many years. This project aims at following the OATH below: 

� Refuse unconditionally of egoism, violence and indifference commencing with our 
closest proximity and relations 

� Protect natural life and resources 
� Fight undauntedly for the colourful and lovely future; 
� Transfer this conscience to the next generations  
� Enlarge the buckles of this chain of love by hand-to-hand  

 
Activity 2: In line with the ECO 
PRINCIPLE, the students protect their 
environment and contribute to 
environmental awareness building 
through organising a festival: preparing 
leaflets, pamphlets, slogans, and 
practically enforcing their friends, 
parents, siblings, neighbours, and 
others to live respectfully with their  



ecological environment. 
 
Based on that oath, the 2006-2007 Eco School festival was conducted. The students 
prepared an ecological information sharing day for their parents and the local people to 
protect the environment. Their motto was that simple protection starts from the family. The 
project coordinator teacher reported that some students urged their parents to close the tap 
when they were brushing their teeth, or shaving. Others, warned their parents to switch off 
the extra lights that aimed for decorative purposes. One activity was conducted in the Faculty 
of Education, in which students kindly took permission from the professor and informed their 
older brothers and sisters to sponsor their oath. They handed out leaflets including 
instructions of how to protect the environment. 

 
(© METU Foundation School). The pictures above are taken during the ECO schools project. 
Here participants contribute to the nature by growing endangered flowers in the lake district 
in Ankara “Yanardöner or Centazurea Tchihatcheffii” in the school garden.  
 
Social Accountability Project 
This extra-curricular activity aims at building social accountability for young citizens. The 
students based on the focus of their activity, need to find solutions to the problems in their 
society, and help people overcome the disadvantaged state they are in. In line with these, 
students visit relief houses for elderly, orphanages, hospitals, and sister schools. We 
evaluated the process that students went through to help the disadvantaged children at their 
ages in a sister school. The students build a campaign to raise money for the school by 
making food and selling it, preparing home decorations through recycled items, preparing 
artefacts such as pins and caps. The goods and artefacts were sold in an open-market that 
students build on campus. Two seven grade female students expressed their opinion with 
regard to the project as follows:  
We selected a sister school from schools that were not in our town. Our sister school was 
selected from Van (Van is a town in the East Anatolia). We corresponded for a year with the 
students in this school. We learned a lot from them. We learned about their living, the food, 
the clothes, and many other things. We learned to communicate with people who do not live 
in our surrounding. Well, we also sent them some goods. We sent them some books, 
clothes, and other presents. 
We need to know how others’ lives are. We need to help them. When we help others we 
must make sure not to hurt or offend them. We need to approach them with tolerance. When 
something happens in the future, we need to think before we decide. We need to learn why?  
 
Active Citizenship Activities 
As researchers, we wanted to implement activities in the social studies classroom to help 
students build awareness and practice active citizenship competencies. Therefore, we 
utilised the guidance and sharing hours in implanting the activities related to building 
citizenship values and competencies. The activities were mainly developed by the authors 
and some were adapted from textbooks (e.g., for a self-developed activity).  
After a brainstorming activity we asked students what their opinion is about being an active 
citizen, one student exclaimed as follows:  
 
Active citizens are nice to children. They respect others’ rights. For instance, they do not 
surpass others when they are waiting in a line to enter the cinema, in a cafe, or other places. 



Active citizens know their place and their rights, and they protect these rights. They respect 
what others think, and act respectfully to them.  
 
 

Sample activity: Newspaper Headings  
 
Aim: To investigate civic issues in the written media and group issues based on 
similar/different themes: political, economic, social.  
 
Instructions: Teacher brings in class a bunch of newspapers (or asks students to bring 
in old newspapers). A bunch of newspapers is distributed to each group (4-5 
members). Students are expected to cut out headlines that concern citizenship issues, 
and group them according to their similarities on colored posters. Students may draw 
pictures/cartoons that go alongside with the headlines. 

 
Overall teachers also commented on the extra-curricular activities. One teacher said that 
extra-curricular activities were good practices for students. While in most of the courses the 
students felt in a competitive environment to receive high grades, these activities were 
means to build student motivation and learn social competencies by having fun. The teacher 
put it as such: “They attend activities off school, they visit museums, they meet different 
people such as tourists and the museum guards. They act in a group, as well as act 
independently in these contexts. We do offer them instructions of what they should do, they 
learn how to act in a museum, and how to control themselves.  
Another teacher wanted to focus more on the acquisition of student learning. She said that 
they needed to examine the students’ gains in the long run as well. She believes that 
students developed their speaking skills, are more social, and hold research and critical 
thinking skills. She highlighted that students were open to collaborative work, and were able 
to finish up work that they had to do in groups. She gave the example of newspaper 
headings on active citizenship building, and how the students shared the work together to 
see what active citizenship meant to them. She was confident that students developed skills 
for searching for knowledge and doing research, but said that internalising those skills 
needed more time. The teachers seemed to be confident that they at least provided a sound 
infrastructure for the students’ learning and development, and they learned the essential 
skills to become active citizens.  
 
 
5.1.10.4 Discussion and Perspectives 

 
Extra-curricular activities were found effective in the development of active citizenship 
especially in the activity dimension as well as the cognitive and affective dimensions. In the 
cognitive dimension students reached a distant understanding in institutional knowledge on a 
micro level, cultural issues, communication, cooperation and conflict solving. In the activity 
dimension students reached a deciding/selecting level in institutional knowledge on a micro 
level, cultural issues, communication, cooperation, conflict solving, and interaction. In the 
affective dimension, students showed empathic concern in cultural issues, decision making, 
management and tolerance. 
Findings can be summarised as follows: METU Foundation School was able to establish the 
following competencies through utilising extra curricular activities in their academic agenda. 
Students develop communication skills to build a positive relationship with their environment 
and the community (distant understanding). They try hard to become a good and responsible 
citizen through respect the nature and the environment overall. They are likely to cooperate 
within a team work to enhance at least the maintenance of the natural values in their 
community. Ultimately, this may contribute to ecology globally. They are able to select a topic 
collaboratively and seek resources and ways to deal with an environmental or any other 
issue. For instance, students asked for counselling from experts to help them in the planting 
of “Yanardöner” (Centazurea Tchihatcheffii) that is endangered. They build empathy via 



sharing their knowledge with the community and try to solve problems they confront in their 
neighbourhood. One example is the fair that the students prepared to raise money and buy 
the essential goods such as books and clothes to their pen friends in sister schools.  
We can conclude that extra- curricular activities may be effective in the development of 
active citizenship. Especially, activities that are undertaken as project work motivate the 
students as they contribute to the decision-making process and take ownership of their 
learning. Although, it may be too soon to conclude, data reveal that the students will be 
actively involved to transfer their experiences and knowledge in the protection and 
sustainability of the ecological environment as responsible active citizens. Nevertheless, in 
transferring to understand cultural differences and respect other opinions may need time to 
be internalised. Although students were very enthusiastic about understanding and 
protecting the historical and cultural civilizations in school context; solving problems of sister 
schools through selling artefacts they made; warn gently their peers who violate their rights 
and the environments rights in their context, we wonder if they will retain this responsibility as 
an adult when they are out of school. 
In sum, students developed the following skills and attitudes exclusive from academic 
knowledge, such as expressing oneself; obeying social rules such as in the traffic; increased 
self-efficacy and holding a high self-concept; developing social skills such as empathy 
building and communication; building awareness of differences and values in their social 
milieu which are likely to be reflected into the larger society and globe; and developing 
sensitivity towards global values and the natural and ecological environment through taking 
various actions. Our study findings highlight the importance of the participants’ age. In other 
words, although we found that extra curricular materials impact on developing active citizens, 
the participants of this project were in the middle of their formal operational growth, and it is 
common for them to have egocentric behaviors which makes it difficult for them to transfer 
their knowledge, skills, and attitudes outside the school contexts.  
 
 
5.1.10.5 Experiences from the ACT Evaluation Scheme Applied to the Project 

 
1. Feasibility and Usability 
We can conclude our findings from two dimensions: It can be concluded that achieved 
results were satisfying in terms of students’ outcomes like self-expression, self-esteem, 
social skills like cooperation, awareness about active citizenship, enacting in civic contexts, 
and willingness to accept diversity for attitude and activity scales for the indicators provided. 
Results received from analysis of various data collection methods such as student and 
teacher questionnaires, focus group interviews with students and teachers and observations 
of both curricular and extracurricular activities were overlapping and confirming each other. 
Although the teachers seemed to understand and appreciate the systematic process of the 
project, they heavily depended on the project team in following the procedures of the project 
and applying the extracurricular activities that were included as an intervention in Guidance 
Hours and Sharing Hours. Other on-going projects such as Civilization Bridge, and Eco 
school project were not intervened. 
In the application and evaluation processes of the project, some difficulties were faced which 
related to the sub-dimensions of the 3D-stage system mainly. In levels of these sub-
dimensions, some behaviour is difficult to observe, or describe. Especially, since we are 
measuring citizenship values, how the participants internalise and transform these into 
activity needs a longitudinal study. Therefore, limiting our data set with a three-month 
application may have underestimated the impact of the curricular and the extra-curricular 
activities on building active citizens. Secondly, we faced difficulty in differentiating the levels 
of activity and transforming this into our descriptions. In other words, for knowledge level 5 
we found that it overlapped with activity level 2 and did not measure knowledge alone but 
included skills that are likely to overlap with activity indicators; Activity level 2 (Application, 
Imitation) is to our mind a higher level than level 3 (Deciding/selecting) since the more 
activity is becoming internalised the more active citizens become. Lastly, we used a mixed-
method evaluation design which mainly focused on thick description. Therefore, we 



constructed our instruments or adapted our data collection tools much earlier than the 
dimensions were considered as a priority in our study. Since our evaluation design focuses 
on formative and summative purposes, we did not use an experimental design that requires 
pretest-posttest results. Consequently, for reporting the scaling prior to implementation was 
based on subjective interpretation of the data collected throughout the project.  
  
2. Efforts and Acceptance 
The duration of observations and interviews took approximately 20 hours and the analysis 
and evidencing took nearly 125 hours. The project was practical, it was applied in 
classrooms as intended. Teachers had practical activities they used, all of the necessary 
materials were supplied to them. The teachers appreciated the project and our efforts. Input-
output ratio was satisfactory when the students’ outcomes and teacher reports were 
considered. We experienced a lot during each phase of the project, especially the project 
assistants became more familiarised with social aspects, ranging from teacher partnership to 
student collaboration, from school-parent partnership to sister-school partnership, in a private 
school context. Preparing activities, helping teachers, data collection, and data analysis and 
writing reports and filling in the dimensions’ tables made us raise awareness not only about 
the active citizenship issues, but also a different approach to conducting projects. The most 
enjoyable as well as the easiest step was to prepare activities for teachers to be used in 
extracurricular activities, and the most difficult part was to fill in the dimensions’ tables since 
the levels and the descriptions did not match our understanding as mentioned above and 
became confusing occasionally.  
 
3. Preconditions/Pre-knowledge of Personnel 
In order to utilise the three-dimensional approach, stakeholders need an in-depth 
understanding of measuring knowledge, attitude, and activity before they describe the 
reference system or behavioural objectives for their evaluation report. As a team we believe 
if we had the time and opportunity to initiate our evaluation after the three-dimensions’ cube 
was finalised, we could have constructed a research design from a more simplistic 
perspective, and not spend exhausting long hours to analyse and synthesise the data to refer 
to micro-projects. Nevertheless, this would have underestimated the value and the impact of 
the projects we have evaluated, therefore we consider this as an opportunity. The study we 
conducted and the data we collected is valid and reliable to be published in refereed journals, 
and similar International Conferences, we already used our data in a national conference, 
and will be sharing our findings in an International Conference in May. It is important to 
highlight that the projects we evaluated were based on on-going processes, and both were 
evaluated at the same time as a requirement of our research design. If we were to evaluate 
another micro-project, we would easily transfer the reference system and competencies to 
evaluate the impact of the training programme. Therefore, it is important for the stakeholders 
to know that they need to consider the goals and objectives of their training so that they can 
build on the competencies and the reference system. 
 
4. Transferability and Perspectives 
As mentioned earlier, the reference system is easily transferable to other projects. 
Nevertheless, when evaluating the levels and describing competencies it is important that the 
evaluator has some theoretical and practical background on dealing with evaluation for 
collecting data with respect to knowledge, attitude, and activity. We are convinced that 
personnel from NGOs or other clients for the system will easily adapt the programme if they 
satisfy the skills and knowledge we mentioned above. Please refer to Sections on “Feasibility 
and usability,” and “Preconditions/Pre-knowledge of personnel” for suggestions for further 
improvement. 


