
5.1.11 Arbetarrörelsens folkhögskola (SE) 
Evaluation of an AC Learning project by AfiG1  

 

5.1.11.1 Introduction 

 
Arbetarrörelsens folkhögskola i Göteborg, AFiG (Labour Movement Folk High school in 
Gothenburg (SE) is a folk high school established by the state in 1991. Main areas: Different 
courses for adults, especially for people with low formal education, women, immigrants and 
people with writing- and reading-disabilities. 
AFiG has been working in the field of adult education since 1975 and as an independent folk 
high school since 1991. Our courses can be characterised as a second chance education in 
order to complete qualifications for future studies at university level or for a better possibility 
to succeed in the labour market. 
AFiG also realises about 100 short-term courses in collaboration with the local trade unions 
as a part of the development of these organisations and the promotion of lifelong learning. 
AFiG also carries out specially designed full time and part courses for disabled persons 
principally for those who are affected by dyslexia. 
AFiG has 23 full time staff members and 150 students in courses with long duration and 
1500 students in courses with short duration. 
AFiG’s mission is internationalism and participation which means that the education in 
addition to formal knowledge promotes participation in the public debate and in Non 
Governmental Organisations, political parties and trade unions. 
AFiG has an extensive experience in cooperation with different partners. Every year, a 
considerable amount of education activities is in progress together with various partners. 
During the last 5 years, AFiG has carried out courses in cooperation with local and regional 
trade unions, Non Governmental Organisations and neighbour folk high schools. 
There is also a national network for web-based education. 
AFiG has participated in transnational projects. Inside the scope of cooperation for education 
and culture in the Nordic countries AFiG has participated in two projects. In the European 
Union context, AFiG has participated as a partner in a Socrates project, “Pathways to 
Democracy” and is now participating in the project, “ACT - Active Citizenship Training”. 
AFiG also has coordinated a Socrates Grundtvig 1 project, “Life Long Learning Animator”. 

 
”How to define Active Citizenship” 
In the Nordic countries people have reflected upon active citizenship, education and 
democracy during the last decades. 
We distinguish between social participation and civic participation. 
Social participation refers to a citizen’s activity and engagement in social and cultural groups 
during their spare time. 
Civic participation is related to exercising a citizen’s activity to influence events and decision-
making processes on local, regional, national or European union level. 
Examples: 
Citizen initiative in the municipality, writing letters in newspapers, taking contact with 
politicians or vote in general elections. 

 
National terms for “citizenship” 

In Sweden the term has three aspects: Political (the right to vote and to participate in society; 
Legal (equal rights before the laws); Social (the right to material and cultural resources in 
order to attain a decent standard of living). 

 
 

                                            
1 reported by Stellan Hansen 



5.1.11.2 Setting 

 
According to the Official Statistics of Sweden (SCB) the participation in the general elections 
was remarkably lower among foreign born people compared to people born in Sweden. 
Some more women than men who were born abroad voted in the election in 2002. 
 
Foreign born people, participation in the election to the Riksdag (Parliament) 

 
Källa: SCB, Valdeltagandeundersökningen  
 
Participation in the election to the Riksdag (Parliament) in 2002 among those born in Sweden 
and those born abroad. 
Utrikes födda (Foreign born), per cent  Män(Men); Kvinnor(Women) 
Inrikes födda (Born in Sweden), per cent 
Source: SCB, Survey of participation in the election 
 
Short- and long-term unemployed and unemployment among foreign born people 
 
On the next page there are three diagrams with statistics on unemployment. The first two 
diagrams show short- and long-term unemployment among women and men aged 16-64, 
from 1976 to 2002. The next diagram shows unemployment among foreign bon people from 
1993 to 2003. The number of short- and long-term unemployed has decreased since the mid 
90s, but the curves have begun to level away in the beginning of the 00s. The percentage of 
unemployed foreign born people has decreased since 1997 but is still considerably higher 
than total of the country. 
 
 
Short- and long-term unemployed women 
<27 veckor(< 27 weeks); >27 veckor(>27 weeks; Totalt (Totaly) 



 

Short- and long-term unemployed men 
<27 veckor(< 27 weeks); >27 veckor(>27 weeks; Totalt(Totaly) 

 

Unemployment among foreign born people 
Kvinnor(Women); Män(Men) 

 

 

 

5.1.11.3 Project Activities  
For the micro-project we chose the group “Svenska med Datorkunskap” (Swedish with 
Computer Science). We realised this course in collaboration with the employment office in 
Gothenburg. The course focused on the Swedish language and also on job searching 
activities. The aim of the course was to provide basic knowledge that is needed in 



vocationally-oriented studies or on the Swedish labour market. The Swedish folk high school 
has a long tradition of  

� enforcing and developing democracy 
� giving people a possibility to have influence on their life-situation and with that an 

employment 
� increased knowledge for daily life and for an active citizenship 

With this background we thought the course Svenska med Datorstöd was an interesting 
group to study and assess since the participants of the group have limited skills in the 
Swedish language and are long-term unemployed. It was also interesting for us since the 
project assesses three different dimensions; heart (affective dimension), hand (active 
dimension) and head (cognitive dimension). 

 
With this course AFiG wanted to give the participants: 

 
� increased skills in the Swedish language 
� increased knowledge about the Swedish society and the labour market 
� increased possibilities to assert themselves on the labour market and with that obtain 

an employment 
� increased knowledge for daily life and for an active citizenship 

 
In the target group were long time unemployed immigrants with low formal education. The 
participants have lived in Sweden for 14-30 years and were not fully integrated in the 
Swedish society and their language skills were poor. They all lived in the suburbs of 
Gothenburg. The participants’ experiences from working life in their native countries and the 
new country varied; all of them had a former job that qualified them into unemployment 
insurance that guaranteed them economic help to study. Their age was between 35 and 60 
years and the group consisted of six women and four men. There were several different 
nationalities and first languages within the group. 
 

The course ran for one term, 
i.e. 15 weeks. The participants 
often attend the course for 
more than one term, but they 
come and go as their 
possibilities to study are 
affected by economic 
conditions that change due to 
the Government’s labour 
market policies. This causes 
worries in the group and the 
end of the term is a time for 
worry since many of the 
participants don’t know 
whether they can go on with 

their studies or not. The school can not influence what happens in the labour market policy, 
but we can, to some degree, have influence on the employment service office and say that a 
participant really needs to go on with his/her studies. In many cases, the staff at the 
employment service office can see, at their regular meetings, that the individual has 
developed his/her skills in language as well as improved his/her initiative and willingness to 
find a job. Due to this development they are often positive to the education. Since we 
considered the knowledge of various authorities and economic conditions as well as the 
power to make your own choices, to be important, we chose to work with these things in the 
course and also to assess the development in the IAS-system.  
One of our aims with the course was to make the participants more active in their search for 
a job. They had been registered in the employment service office for many years but none of 
them had been employed for quite some time. The skills in applying for a job varied in the 

 

Course Participants 



group. Some were more skilful and active in their search, but all of them needed support and, 
most of all, knowledge of language in the procedure of applying for a job. At least one day 
per week we worked with trade-related words, studied job advertisements and practised job 
interview situations. To find a way into working life when you are not well educated demands 
endeavour and therefore we chose to assess the participants’ view on long-term planning in 
the IAS. 
It is important for the participants to know how and where they can find relevant information 
on changes in the fields that influence their lives. This is why the course includes skills in 
using the computer. We prioritised work on the computers and encouraged the participants 
to work with e-mail, job applications, finding telephone-numbers and reading the latest news 
on the web. The participants’ knowledge in these fields varied, also among those who had 
studied for several terms. The men were more eager to learn about the technique than the 
women. Since you need to have quite good skills in Swedish to find relevant facts on the 
internet the participants needed much help in their info-seeking. We did not choose to look at 
what knowledge the participants had in using the computers, instead we assessed how they 
had integrated the knowledge of info-seeking and news. 
 
Since many of our participants in the course live a relatively segregated life, we found it 
important for them to have opportunities to get in touch with other students in the school. 
One of the school’s important goals is to inspire the students to participate in democratic 
work. Therefore all students participate in committee work which deals with e.g. sports days, 
work in the café or planning parties in school. Furthermore the students have opportunities to 
influence decisions through a “course council” where students, teachers and the headmaster 
take part. We encouraged our participants to take part in this work where they could 
influence their local environment and gain more knowledge about rules in the democratic 
work. There are other ways of breaking language- or other barriers e.g. you can take part in 
joint activities as sports- or thematic days. For many of our participants it was a big step to 
participate in various activities in school since their language was not always sufficient for 
them to feel secure in the situation. We chose to assess the development of interaction with 
other students in the school, in IAS. 
We started each day with the reading of newspapers. Each participant chose an article after 
his/her language capacity and then told the group about some of the contents of the article. 
Together the group worked with new words and concepts and practised using dictionaries. 
Apart from increasing their vocabulary, this method meant that they worked with various 
phenomena in society, events of current interest and thereby used current news to involve 
the participants in discussions on cultural differences and similarities. The method also 
meant that they improved their capacity to express their own views and standpoints. For 
many of the participants this worked as a way to learn more about the Swedish society and 
how it works concerning e.g. legislation, democracy and social changes. One of the goals of 
the reading of newspapers was to find a way where the participants dared to express their 
own viewpoints in spite of their poor Swedish. The reading also had the effect that it made 
the participants interested in the issues and they wanted to find out more about them. This 
meant that they tried to find other sources where they could get more information and also 
compare information from different sources with a critical eye.  
The language teaching consisted mainly of learning new words and concepts. Since the 
participant might only be in school for a term or two there wasn’t enough time to receive a 
perfect spelling or word order. In addition, all the participants have a low formal education 
from their home countries, and someone did not have any education at all. Therefore, a 
traditional teaching of language would have been far above their heads. We attached great 
importance to giving the participants tools so they could go on developing their language also 
after they had finished the course. Even to find words in a dictionary was difficult for them 
because they didn’t know the alphabet properly and they didn’t understand how to use the 
word grammatically. We worked with the basics of the language, pronunciation (the Swedish 
language has many vowels which is difficult for almost all language groups, many words 
sound almost identical or are identical but with different meanings) and to dare to speak 
although they made mistakes. Many of our participants have lived in Sweden for many years 



and for some of them the language has been fossilised, but the idea with our language 
teaching was also to create an interest in and awareness of the language. We assessed the 
participants’ development of the language skills although we knew that you need much more 
time to see considerable progress. 
To sum up; the folk high schools’ tradition, to work on the basis of all participants’ experience 
and adapt the education to their needs, was both positive and negative for the participants. 
Whereas we as teachers wanted the participants to take an active part in the teachings, the 
participants wanted a more traditional teaching. Their view on education was more of 
lectures from the teacher’s desk and the openness from the teachers was sometimes 
interpreted as an excuse to do nothing. To see considerable changes in the commitment and 
responsibility for the learning process from the participants, we would need more time, better 
communication opportunities (we experienced language barriers over and over again) and 
more occasions where the participants could be influenced by the other students in school. 
Many of the minor conflicts between teachers and participants were about the responsibility 
of the participants to arrive in time and carry out the tasks etc. At many other times we could 
see how participants abandoned their passivity, grew with their new confidence and started 
to become responsible for their situation.  
 

Subtopic Aims/goals Learning Activities Informal learning 
patterns 

Take part of the daily 
news/find tools to be 
able to take part of the 
news flow 
 
 

Make the participants feel 
as a part of the Swedish 
society. Feel involved in 
the Swedish society. Have 
the possibility to form own 
opinions. Gain new words 
and concepts. Gain 
knowledge about society. 
Get an interest in 
information/information 
seeking. Know how to find 
information/news. 
 

Gain a routine to look 
through/read every 
day. Discuss with 
fellow-students 
(exchange of 
information). Take part 
of the teachers’ 
knowledge of words 
and concepts and 
knowledge about the 
Swedish society. 
 
 
 

Learning from a 
book (newspaper) 
Newscast 
PC 
Website 
Explanation 
 

Knowledge about the 
authorities that have 
the power over the 
participants’ economy 
and choices. 
 
 

Understand the rights and 
duties of the citizens 
regarding the concerned 
authorities. Be able to ask 
for help. Regain power. 
 
 
 

Recurring talks with the 
teachers when 
problems arise. The 
knowledge of fellow 
students e.g. a movie 
on the history of trade 
unions. Finding the 
proper authority when 
you have a problem. 
 
 

Explanation 
Documentary 
Consultation 
 

To participate in the 
common activities in 
school. 
 
 

Understand and be able to 
use democratic ways. To 
feel as a part of the 
Swedish society. Create 
new relations. Overcome 
fear in social situations. 
Overcome the language 
barrier. Gain confidence. 
 
 

Time for (group) work 
in school. 
Encouragement from 
the teachers and 
school to participate. 
Knowledge through 
other participants, to 
dare to act at meetings, 
on sports days etc. 

Coaching 
School 
Conference 
Friendship 



Subtopic Aims/goals Learning Activities Informal learning 
patterns 

Develop the Swedish 
language. 
 
 

Make yourself understood. 
Understand other people. 
Develop relations. Gain 
confidence. Be integrated 
in the Swedish society. 
Influence others. 
 
 

Listen to others. Imitate 
Talk 
Read 
Write 
Learn to use means 
e.g. dictionaries 
Take part of the 
teachers’ knowledge 
about the language. 
 
  

Explanation 
Book, script 
PC 
Performance(cinema
) 
 

Apply for a job or an 
education. 
 
 

Be able to apply for a job. 
Abandon passivity. See 
possibilities. Be able to 
make plans. Be able to 
stick to plans. 
 
 

Time to apply for jobs. 
Take part of the plans 
of others. Find role 
models. Practise 
applying for jobs. Find 
information. 
 
 

Coaching 
PC 

Table 1: Topics Selected learning activities and informal learning patterns in the Swedish 
Project 

 
 
5.1.11.4 Project Impact and ACT evaluation Scheme Applied to the project 

 
The teachers introduced the ACT approach in the class. The group was informed about the 
context and the aim of the method/project. The participants in the group were immediately 
positive and interested, asked questions about the EU-project and some of them wanted to 
know where they could find more information about it. The teachers gave arguments for the 
ACT approach as a means to assess and improve the course for the participants, a way for 
them to have influence on the course and thereby their own studies and future.  
Our previous evaluation systems for the course have been vague; they have not been good 
tools in the work of improving the course. The ACT measure instrument was a new 
opportunity in the planning of future courses, it was also a new opportunity for the students to 
interact and have influence on the course. As a consequence of the interest in the group we 
had many students who wanted to participate in the assessment, but since we did not have 
so much time for the assessment we finally chose two; one man and one woman from 
different countries.  
To assess the two participants in our group we chose the following topics: 

 
� Institutional knowledge on the macro level, with the subtopic: Rights, duties and 

possibilities on the labour market or in studies. 
� Interaction, with the subtopic: To take part in the democratic work through 

participating in common activities in the school e.g. the café and special thematic 
days. 

� Expression, with the subtopic: Develop a language to be able to express needs 
feelings and opinions. 

� Endeavour/Achievement motivation, with the subtopic: Motivation and endeavour 
concerning new ways to working life. 

� Getting and using information, with the subtopic: Developing an interest in finding 
tools to take part of the news flow. 

 
We decided on subtopics that were relevant and reachable for our target group. In order to 
adapt the measure instruments to our particular group, we adjusted the scaling (individual 
description/explanatory statement 1-5) of each topic so it would be possible for the 



participants to reach level 5. We tried to find indicators for development for this particular 
group. See annex 1. 
Since the participants’ knowledge of Swedish is so low we decided to assess them with the 
help of an interpreter. The first assessment took place in September and the second six 
weeks later in November. Our tools were; questionnaires, a self-assessment sheet and a 
case study. We also used observation as a method. The interpreters were present through 
all the assessments except for the observations.  
Our target group is a difficult one to assess because of their poor knowledge of Swedish. The 
fact that we used interpreters made it possible for us to use a more advanced language in 
the questionnaires, case studies and self-assessment sheets. We were not restricted by a 
simplified language. The participants were also freer to express their opinions and some of 
the questionnaires turned out more like interviews where the participant discussed his/her 
views and experiences. Apart from the fact that it gave the participants a fairer chance to 
express their opinions the use of interpreters also gave us a unique chance to get to know 
more about obstacles, possibilities, thoughts, dreams and aims, in short we got a chance to 
see the individual behind the barriers of language. This helped us to understand the effects 
of the training programme and we could much earlier find out what the participants thought of 
the training and also see the needs of the participants more clearly. 
When we had collected the data we compared the answers of the participants with the 
scaling and placed them somewhere between 1 and 5. Where we noticed a change or 
progress between the first and the second rating we gave reasons for the new placement. 
During the process we learnt that the scaling (individual descriptions/explanatory statements) 
needs to be very concretely defined in order to make the rating more reliable.  
Despite the short period of time between the first and the second assessment (6 weeks) we 
could see some progress with the participants. There was a change in the participants’ view 
of themselves, we noticed a willingness to act in groups, to express own views and to listen 
and interact in the group. The assessments also showed that the participants developed an 
increased interest in taking part in the democratic work in school and thereby work for 
changes/improvements that the individual/the group considered to be important.  
One example of the changes in attitude is that the participants were invited to run the café in 
the school for one week. At first they were reluctant because they thought they would have 
problems handling the money and understanding and expressing themselves in Swedish in a 
correct way. After discussing the apprehensions and with the promise that the group and 
teacher would support those who worked in the café the participants agreed to work for one 
week. The result of this work was that the participants managed the task very well and when 
the week was finished the participants were both proud and satisfied with their work.  
Another aspect we assessed was Endeavour/Achievement motivation, the ability to work 
towards a goal and the interviews and assessment showed that the participants developed a 
more responsible approach to their studies. We could see a higher degree of motivation and 
responsibility for the studies as a means to come back to working-life.  
The assessment of the work with getting and using information, to make the participants 
more aware of and interested in the information flow continued during the course. Some of 
the participants were well able to find information as well as taking part of it with a critical 
eye, while others felt quite unsure and needed help from the family, teacher or co-students.  
Finally, every task and every exercise in the course was also a means to practise and 
improve the language in order to be able to express needs, feelings and opinions. Since the 
second assessment took place only six weeks after the first one it is almost impossible to say 
if the language of the participants improved or not. 
A reasonable time of period to assess a group like this would be at least a year. To interview 
the participants when they start the course and then again at the end of the course (and even 
better one more time in between) would give us a better chance to form a course that 
matches the needs of the individuals.  
We have learnt many things from assessing this group and we can see that you learn a lot 
from being in the process; choosing topics, defining subtopics, choosing measure-
instruments and rating. All the information and knowledge we gained from using the ACT 
assessment system will help us in our future evaluation and development of the course. With 



the ACT measurement instruments we can see the effects and get response on the value of 
the different aims/methods of the course. 

 
5.1.11.5 Discussion and Perspectives 
In chapter 3 we could certify that there had been some progress we chose to assess. The 
assessment shows that there has been some progress of knowledge but not so much 
progress in the language skills due to the short measuring period. The results are valuable 
because they help us in our future planning of similar informal courses in our school. 
 
There are two equally important aims for lifelong learning: 

 
� To promote active citizenship 
� To promote citizens’ employability 

 
The EU entails a freedom and democracy project where lifelong learning has an important 
role in providing people with the skills that they need to be active citizens who can exercise 
their rights and duties. Individuals with versatile knowledge have, of course, more 
opportunities to influence and make their voice heard and take a stand in different questions. 
Citizens need to have chances to discuss and reflect to achieve and establish a mutual 
outlook on values like democracy, equality, solidarity, respect for one another and 
responsibility for development towards a stable society. The aim in lifelong learning, or rather 
life wide learning, is that the individual citizen will be able to plan their own lives, to 
participate in all spheres of social and political life and feel safe in their employment. 
The curriculum of lifelong or life wide learning emphasises non-formal and informal learning. 
The “life wide” dimension brings the complimentary of formal, non-formal and informal 
learning into sharper focus. When providing people with skills that are needed in lasting 
participation in knowledge-based society it is not enough to transmit material facts. In a 
knowledge-based society it is important to train people to evaluate information as well as to 
think critically and develop social existence. 
Adult education (e. g. Folk High Schools) has a key role in availing people’s needs and in 
meeting new social challenges. 
“Folkbildning”, a liberal adult education, is non-formal and voluntary and its philosophy 
presumes that all citizens are free and independent individuals, with the right to participate in 
all aspects of a democratic society. The activities should provide a comprehensive approach, 
stimulate curiosity and critical thinking; as well as be a part of the council process of lifelong 
learning 
A characteristic feature of the Swedish Folk High Schools is, among other things, their 
freedom to develop the content and direction of their own courses. There is no centrally 
established, standard curriculum for the Folk High Schools, each school makes its own 
decisions regarding teaching plans within the limits set by a special ordinance. 
Folk High Schools offer a unique opportunity to enhance each individual’s human resources. 
The students’ experiences of working life and society are put to use, and their contribution is 
very vital. The schools constitute small, educational societies where each individual makes a 
difference. Studying in a warm and open environment working closely with other students 
and staff stimulates personal growth and development. The traditional freedom of the Folk 
High Schools has led to ample experimentation and educational innovation. Problem 
oriented and thematic studies for longer or shorter periods are quite common. 

 
How can we evaluate our target groups participating in the informal learning? 
In the framework of this European funded project, ACT-Active Citizen Training, in which 
Arbetarrörelsens folkhögskola i Göteborg (AFiG) has participated, we developed an 
innovative “Impact Assessment System, IAS” which enables stakeholders from grass-root 
projects to assess and to display the impact of their work on their beneficiaries. 



In most of the cases, the effects (impact) of services rendered to disadvantaged target 
groups are related to competency development (empowerment, improvement of “soft” skills, 
activity level, self-esteem, attitudes towards other groups, civic knowledge etc). 
With the help of IAS we can measure, display and evidence these impacts and give a 
convincing picture of the effects of our work. 
Starting from the fundamental question “What is it exactly that we want to bring about our 
target group?” We develop a progressive assessment system that leads to a profound 
analysis of the impact of those processes that we identify to be elemental for our 
beneficiaries. 
We are quite convinced that many people working within adult education institutions (e. g 
Folk High Schools) and people working in the third sector, in an institution serving people 
(Socialkontor, Försäkringskassa, Arbetsförmedling, Trade unions etc) are interested in a 
method with which they can assess the individuals in own courses or in courses 
commissioned to some education institution to carry out. 

 
AFiG will therefore arrange different seminars for people working in this various fields to 
inform them about the quality and usefulness of this Assessment System and we will assess 
the three different dimensions head, hand and heart. 

 


